









































































































































significantly between 2007 and 2011 (i.e., a little over $131 million in 2007 to a litle over $52 million in 2011), a
worrisome development. Supptemental funding to Early Head Start and Head Start programs has been at about $7
mmlop for the last 4 years, dropping a bit in 2011 to about $6.9 million from about $7.2 million in 2007, State
contributions to preschool special education (ages 3 to kindergarten) have also been substantial at about $14
-$15 nglllion over the past 4 years as has state funding to the IDEA infanttoddlers program for children with
disabllities (ranging from about $19 million to almost $22 million per year). Given the state’s 4-year old
kindergarien program, the highest amount of state funding is for the state 4K program which has Increased a
huge amounts form $74 million in 2007 to $140 million in 2011, nearly doubling, All of this state's spending shows
Wisconsin's strong invesiment and commitment to serving the state’s high needs young children. The business
con:nmunily and several foundations have contributed to early leaming activities/initiatives in the state (e.g,
Children's Trus! Fund, Buffeit Early Learning Fund), showing broad stakeholder support for pushing the early
childhood agenda. Many policies and pieces of legislation are in place that serve to strengthen the stale’s early
learning sysiem and serve children with high needs. For instance, the 4-year old kindergarten program has
resulted in 52% of 4-year-olds participating last year in 84% of the state’s 414 elementary school districts, state
funds support Head Start programs in 70 of the state’s counties, a number of professional development registries
exist to track and support providers getting credentials or licenses, and there are many excellent requirements for
the YoungStar system, Wisconsin’s TQRIS, being implemented since 2010. As another example, the state also
recentiy set up an Memorandum of Understanding between DHS and DP1 which oversee the IDEA early
intervention program for infants/ toddlers with disabilities and the IDEA preschool special education, respectively,
to provide more coordination across these two program and make transitions go more smoothly. This is as
important new developmeni demonstrating how state level staff are removing barriers to a more coordinated
system, common in many stales due to the multiple slale agencies invoived in eary childhood programs/services.
Wisconsin also has policies for blending of federal, state, and local funds to support home visiting programs,
another excellent strategy, working statewide through the Family Foundations Initiative, and jointly run by
Depariment of Child and Families (DCF) and DHS, again showing state-level cross-agency collaboration. Finally,
DCF, the grant lead, was set up in 2008 with bipartisan support to focus particularly on high needs children and
their families, overseeing child care regulation, the CCDF subsidy program, child welfare and Wisconsin Works
{the state TANF program), home visiting, refugee services, and services for victims of domestic violence. This
should streamline administration, allow for better coordination and efficiency across differeni types of programs
and services. There is also a coordinated struciure for early childhood aclivities in the multiple tribes [the great
Lakes Inter-tribal Council (GLITC)] which coordinates with the J state agencies, and the Children's Trust Fund
operates across the stale to address child abuse and has created a statewide network of Family Resource
Centers. Data in Table A-1-6 indicate that Wisconsin has a set of early learning standards for infants, toddlers,
and preschoolers that include the 5 Essential Domains of School Readiness (also included in Appendix 6). Data
for a comprehensive assessmeni system shown in Table A-1-7 shows that some, but not all, types of programs
use 2ll the different kinds of assessments included in the table. For instance, state-funded preschool requires the
programs to screen and assess children, but the practices are locally-decided on, and no data are reported to the
state. This is a serious omission for a state-funded preschool program, espedially since such a large percentage
of high needs children attend these types of programs, Only the 3-5 star programs in YoungStar, the state’s Tiered
Quality Rating and Improvement System (TQRIS), conduct screenings and assessments of children. Similarly,
health promotion practices shown in Table A-1-8 are common for most programs, with a few exceptions, however
{e.g.. not included in Titie 1 program; developmental, behavioral, and sensory screenings are not required in state
licensing requirements). The slale looks better on family engagement requirements ihal seem to be in place
across lhe whole range of program types shown in Table A-1-8. These practices are embedding the TQRIS and
mosl program types incorporate heaith promotion and family engagement practices in thelr programs. The
application describes the state’s longstanding commitment to improving the quality of the early leaming workforce,
(n 1995, the state created a Professional Development Initiative (PDI). In 1998 brought together representatives
form Head Start, 4K (their state-funded 4-year old kindergarten, child care, and others). Since them, under the
auspices of the PDI, Wisconsin has done many aclivities to promote a quality workforce: a Registry Career
Ladder (that is periodically revised; development of 5 pr ofessional credentials; creation of a slatewide core
curriculum used for common courses for preservice training for the Wisconsin Technical College System (WTCS),
development of 12 articulation agreements between WTSC and the state’s 4-year higher education institutions to
promote higher degrees; and development of a cross-sector comparison of the core competencles. These are all
excallent aclivities that have strengthened the state’s PD opportunities for providers. It is difficult to understand the
status of the credentials of the workforce from the data shown in the application. That is, Wisconsin has a well
defined set of 5 credentials with information contained in the Wisconsin Registry {i.e., adminisirator, infanttoddler,
preschoo, inclusion and leadership), with a total of 1.817 individuals in the Registry currently. The numbers shown
in a table in section D1 (Table 8) seem tow given the excepted size of the workforce (e.g, 91 for preschool, but 923
for administrators), so it appears that not all providers statewide are listed in the Registry (these data must be
about new credentials issued in each of the years shown, 1998-2011. In conirast, data in Table A-1-10 about
credentials of the workforce seem to indicate rather low percentages with credentials or higher education degrees,
with the exception of teachers in public schools who all must have a BA degree and a valid Wisconsin teacher
license (e.g, 8,663 center-based staff in the workforce, with 3,500 shown with credentials of a CDA or higher; and
all teachers In public schoo! with licenses and BA degrees). This looks like the state only has maybe around 42%
of center-based staff in the Regisiry, so the state really does not know the credential and training status of over
half of this sector of the workforce. This is a weakness in this state system. The application also describes the
Wisconsin Early Childhood Collaborating Partners, a “cross-sector collaborative structure™ (with a list of all
partners, their program goais, target populations, setlings, and interventions provided in Appendix 3). 1t looks llke
these are local regionat collaboratives, but the application does not provide enough detail to fully understand how
they function at the local and regional levels. This is a serlous omission because, as seen in the budget section,
much work of the grant will be done within these local structures; we need to know how well established they are,
how funding is allocated, how decisions are made, and how programs and providers are accountable. To date,
Wisconsin has established a solid foundation and made some good progress in all of the key areas that form the
building blocks for a high quality early learning and development system that are requirements for this
competition. Wisconsin currently does not have a statewide kindergarten entry assessment, but several areas of
the state with the largest populations of high needs children have had kindergarten enlry assessments, but they
have focused mainly on early literacy skills. This is a serious gap because the state cannot really know the status
of incoming kindergariners and determine how well the early learning programs and efforts to improve quality and
increase access for high needs children are working. The state has begun a pilot of one this year and has chosen
this area for one of its Focused Invesiment Areas, with a plan to have one in place statewide by 2015 (which may


























































| childhood “dashboard™ by 2015, again a laudable and ambitious goal that may not be possible 1o reach by 2015,
given the status of current early childhood data across multiple databases under the auspices of the 3 state
agencies. with much incomplete dala {based on the data presented in the tables in seclion A1,
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